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During recent years a sequence of failed school reforms designed to close
the racial achievement gap of African-American and white students
has progressively laid bare one of the nation’s dirtiest and best kept little

secrets: Something is seriously amiss within American social science, the
institution which presumably provides “eyes” to policymakers charged with
formulating viable interventions. History records the virtually inevitable
consequences when institutions fall short of societal expectations: When
academics deobjectify events in which they are acknowledged authorities,
when governmental agencies review proposals for social change not on the
basis of credibility but of political perspective, when courts issue orders based
on misleading and fabricated information, when universities fund texts which
vilify scholars of empirically supportive views, and when the media seek not to
report facts but to mislead and obfuscate.1

This paper evaluates scientific standards employed in formulating and
implementing educational reforms which focus on contemporary American
racial issues. Given historical developments, primary attention is given to
school desegregatory practices which primarily impact African Americans
and whites, although the conditions described frequently affect non-black
minorities. The assessment begins by appraising the objectivity and
authenticity of social science testimony presented in Brown (1954)2, the
landmark Supreme Court desegregation decision, and moves chronologically
to educational innovations of the current Bush administration. Consistent
failures of federal and state initiatives, designed to close the racial achievement
gap, are invariably linked to prevailing intolerance within academia and
codification of questionable sociological theses.

During the early stages of school desegregation, University of London
professor of psychology Philip Vernon expressed bewilderment over the
reluctance of American researchers to deal objectively with socially sensitive
topics.3 More recently Joseph Masling remarked “[W]hen American psychologists
have data that conflict with their theories, they retain the theories and discard
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the data…”4 Not immediately apparent is the potential cost of such an attitude.
Exactly why the majority of contemporary scholars have complied with
sanitized and conventionalized views on racial issues is best comprehended by
examining the lives of individual researchers.5   Therefore a case vignette is
presented which illustrates incivility within academia which exceeds that
employed by roughhousing and ambitious politicians,6 and which forces many
scholars to avoid thoroughly dissecting complex and potentially explosive
ethnic issues. Finally, evidence is presented that poor and minority children,
and their families, have paid and continue to pay an inordinately high price for
the moralization and politicization of ethnic issues.

BROWN V. BOARD OF EDUCATION:
WHEN LAW AND SOCIAL SCIENCE WENT AMISS

The origins of forced busing, or transporting children from their
neighborhood schools presumably to enhance academic attainments of
African-American children, lie in Brown (1954), the landmark Supreme Court
ruling. With virtually no overt dissent within academia, social scientists
persuaded the high court that racially balanced schools were essential if
African-American students were to receive equitable educational opportuni-
ties.7   Legal precedence was established which subsequently bound lower
courts to issuing orders which by destroying neighborhoods diluted the historic
bonds of home, school, and community.

Even devout school desegregation advocates acknowledge that in Brown
social scientists failed to provide the Supreme Court with objective information
concerning the impact of mandated school desegregation on minority and
majority Americans. Archibald Robertson, representing Virginia in one of the
four cases which the Supreme Court combined in Brown, talked to more than
one hundred prospective witnesses. Most said their views would conflict with
NAACP testimony and prove so unpopular among their colleagues that it
might ruin their careers.8    Some researchers shared with NAACP attorneys one
particularly unwelcome fact: Pronounced black-white learning differences
existed before children entered school. Eventually Kenneth Clark agreed to
testify that school integration would compensate for all the psychological and
intellectual damage imposed on black children by the crushing burdens of
Southern racial ideology; NAACP attorneys readily embraced this concept,
although Clark admitted that his views were empirically unsupportable.9

Among Supreme Court justices before whom expert testimony was
presented, Justice Frankfurter was especially incredulous. A voracious reader,
and aware of ecological and biophysical correlates of human growth and
development, Frankfurter asked chief NAACP attorney Thurgood Marshall
why no witnesses questioned the benefits of remedies restricted to within-
school conditions. Marshall replied that no social scientist in the country would
contest the NAACP position.10    In fact, some of the nation’s most influential
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scholars had previously informed Marshall there was no empirical evidence to
support the NAACP position. In declining, Elsa E. Robinson of New York
University said she had no evidence of harmful desegregation effects. William
H. Kilpatrick of Columbia University informed NAACP attorneys that what
they had in mind “would put back the long run cause.”

Relying on expert opinions expressed in the now famous Footnote Eleven,
the high court cited social science claims that the black-white achievement gap
was essentially a product of separate schools and that the gap would
significantly diminish, if not disappear, once schools were racially balanced.
Leaving little doubt concerning expectations of school desegregation, the Court
stated “…to separate them (black students) from others of similar age and
qualifications solely because of their race generates a feeling of inferiority as to
their status in the community that may affect their hearts and minds in a way
unlikely to be undone.”  In issuing this ruling the justices failed to distinguish
de jure and de facto desegregation. De jure desegregation assured African-
American students their constitutional right to attend neighborhood schools.
Conversely, de facto school desegregation, designed to racially balance schools,
denied both black and white children their constitutional right to attend
neighborhood schools.

Following Brown, lower courts issued rulings based on the assumption that
racial separation adversely affected self-esteem, which reduced motivation
and consequently retarded the “educational and mental development of Negro
children.”  Sometimes facts intervened, however temporarily. Judge Mize,
presiding in Evers v. Jackson Municipal School District (1964), permitted evidence
to be introduced to show that segregation was not injurious but instead
advantageous to pupils of all races. “This evidence,” said Mize, “cries out for
a reappraisal and complete reconsideration of the findings and conclusions of
the United States Supreme Court in the Brown decision.”  Nonetheless, Mize felt
bound by the prior Fifth Circuit determination and upheld racial balancing of
schools irrespective of housing patterns.

As court-ordered desegregatory rulings proliferated, it became increasingly
apparent that predictions of the high court were profoundly flawed. Prompted
by evidence that busing did not enable African-American children to more
effectively learn, judicial equivocation confused the public. A Grand Rapids,
Michigan judge mandated school desegregation remedies which, in nearby
Kalamazoo, another judge declared unconstitutional; the Sixth Circuit Court
of Appeals affirmed both judgments (Oliver v. Kalamazoo Board of Education).11

Acting without supportive statistics in 1982, the Sixth Circuit Court of Appeals
overturned a district court judge who ruled that desegregation only marginally
enhanced black learning profiles and declared that desegregation does much
more and “raises the level of black achievements.”  Elsewhere, a Virginia
district court heard conflicting expert testimony concerning desegregatory
effects and elected not to “balance the experts.”

Scott



24    Vol. 4, No. 3                The Occidental Quarterly

Humiliated by errant rulings predicated on non-demonstrable achieve-
ment benefits, some judges blamed the messenger, not their own gullibility.
Early in the desegregation controversy and in Hobson v. Hansen (1967), Judge
J. Skelly Wright declared, “…Racially and socially homogenous schools
damage the minds and spirits of all children…the Scholastic achievement of the
disadvantaged Negro and white is strongly related to the racial and
socioeconomic customs of the student body…a racially and socially integrated
school environment increases the scholastic achievement of the disadvantaged
student of whatever race….”12   Approximately a decade later, a wiser Judge
Wright did a turnaround and declared “a plague on the house of social
science.”  Other judges have sought refuge in disputing the high court’s Brown
determination. Judge William E. Doyle dismissed the value of social science
evidence presented at Brown. Desegregatory rulings, he said, “…are founded
not on social science evidence but on much more fundamental precepts—
moral, organizational, positive law and reason.”13

Troubled by mounting public doubts concerning desegregatory rulings, Chief
Justice of the U.S. Supreme Court Warren Burger declared “[T]he American
people are nearing an end of the patience with the American machinery of
justice.”14   Subsequently other Supreme Court justices wrestled with the
embarrassing precedent established in Brown. On January 21, 1980, the Supreme
Court returned a Dallas school desegregation case to a lower federal court. Three
justices—William Rehnquist, Potter Stewart, and Lewis Powell—cited evidence
that busing caused white flight, resegregated schools, hurt the quality of education,
and declared  “…the case presents a long needed opportunity to examine the
considerations relevant to framing a remedy in a desegregation suit.”

Sensitive to rising public discontent over counterproductive desegregation
mandates as reflected in voter refusal to pay increased taxes for schools, some
judges have cited illusionary desegregatory gains as the basis for discontinuing
school desegregation. Thus in Kansas City, Missouri, U.S. District Judge Dean
Whipple ended twenty-six years of de facto busing by declaring that the school
district had reduced the black-white achievement gap sufficiently, but not
entirely, and thus had “complied with the Constitution.”15    However, analysis
of available Kansas City school data fails to reveal evidence of desegregatory
academic benefits. 16

DESEGREGATORY EDUCATIONAL BENEFITS:

EFFORTS TO SUSTAIN THE MYTH

In the decades after Brown, pillars of the educational establishment
researchers, professional journals, school authorities, and state and federal
agencies—deluged the public with reports of desegregatory academic gains.
Leaders within academia issued overt and covert threats to those who
questioned the value of busing children from their homes and destroying
neighborhood schools.17   But parents and teachers, the presumed beneficiaries
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of forced busing, saw things differently. Many reported that, regardless of race,
school desegregation harmfully impacted students, families, schools, and
communities.

In the mid-1960s, realizing public disenchantment with mandated school
desegregation, U.S. Commissioner of Education Frank Keppel authorized a
nationwide survey under the direction of James Coleman.18   The Coleman
Report’s initial summary struck Washington like a thunderbolt. Student
learning, Coleman concluded, was more dependent on family than on race or
schooling issues.  Federal officials “reinterpreted” the report, which soon went
out of print. Under pressure from critics, Coleman recanted and declared that
desegregation enhanced minority achievement. Then, responding to
irrefutable data-based assessments, Coleman admitted that busing does not
work, and averred that social science data are simply tools that can be used for
whatever political purposes one wishes.19

THE NATIONAL INSTITUTE OF EDUCATION (NIE) STUDY

Following the election of Ronald Reagan, which mirrored deep public
concern over disruptive desegregatory initiatives, appointees of the NIE,
research arm of the U.S. Department of Education (USDE), asked the author
(Ralph Scott) to organize and monitor an investigation to determine “once and
for all” whether black children academically benefited from desegregation. 20

Assisted by NIE staff, primarily by Dr. Jeff Schneider, Scott selected as panel
members seven of the nation’s most prestigious researchers in the domain of
school integration. To avoid charges of bias, panelists of different persuasions
were selected. Initially the panel selected one hundred fifty-seven of the most
influential studies on desegregatory achievement effects. Following several
sessions, the panel concurred that only nineteen of the studies met even
minimal validity standards.

Researcher bias was apparent throughout panel discussions.  Agreement
on the nineteen case studies was reached only because Scott and Schneider
insisted on focusing exclusively on data. Significantly, Cooper’s post-study
appraisal revealed that NIE panelists were less cognitively malleable than
graduate students. 21   He interpreted this as evidence that cognitive schemas of
academia are well established and resistive to integration of contradictory new
information.  After intensive assessment of the “best studies,” the panel
concluded that not one of the nineteen demonstrated long-term desegregatory
achievement benefits. Several panelists long committed to forced busing
introduced their own studies, which most panelists considered seriously
flawed.

Charged with presenting NIE findings before the National Press Club, Scott
encountered protests by USDE and NIE officials. Such information, they
averred, would reduce public confidence in school desegregation. Scott replied
that if desegregation failed to produce benefits, disrupted schools and family
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life, and was opposed by parents of all ethnic groups, then perhaps it should
be jettisoned and more promising interventions formulated. Soon thereafter
Scott was terminated and funds for his authorship of the study were
“reassigned to the NIE Director.”22   Eventually the NIE reported that academic
performance of African -American students rises in desegregated schools.
Within six months the USDE launched a fresh undertaking: assessing the
academic benefits of school desegregation.23

NATIONAL INITIATIVES

Following revisions of NIE findings, federal officials formulated President
Reagan’s A Nation at Risk. 24   Consistent with the desegregation rationale, this
educational reform increased within-school resources: A central objective was
to close the ethnic achievement gap. Results proved discouraging.  When A
Nation at Risk was initiated, international comparisons of student achievement
showed that on nineteen academic tests, American students were last on seven
measures and never first or second in comparison with other nations. By 1998
international comparisons revealed that Americans fared still worse:
American twelfth graders ranked nineteenth out of twenty-one nations in
math and seventeenth out of twenty-one in science. Further, the literacy level
of young adults ages fifteen to twenty-one dropped more than eleven points
from 1984 to 1992. Following acknowledgement that A Nation at Risk had
failed, USOE, the predecessor of the U.S. Department of Education, officials
launched another initiative, Title I. Again the focus was on within-school
variables. Title I provided $7.5 billion each year to help twenty percent of the
pupils in the nation’s public schools; over the decades, as of 1999, the federal
government expended $118 billion on Title I efforts to narrow the black-white
achievement gap. Achievement levels of poor and minority students failed to
close.25 Maris A. Vinovskis, a University of Michigan education expert who
reviewed independent studies assessing the effectiveness of Title I, commented,
“The real losers in this are not just taxpayers but the kids…We haven’t been able
to deliver.”  Results of subsequent federal initiatives demonstrate that
interventions focusing on what transpires within schools consistently fail to
close the achievement gap.26

Guided by President Bush’s program “No Child Left Behind,” American
schools continue to ignore biophysical and ecological influences on student
growth and development. As with other federal undertakings, harsh and
unpleasant truths are sometimes cleverly concealed, and the foundations of
“No Child Left Behind” have already begun to crumble. After having been
awarded “exemplary” status, the progress achieved at Houston’s Austin High
School, the touted exemplar of “the Texas educational miracle” used by the
Bush administration as a national model, is a proven sham.27   A Houston school
board member has called the Bush administration’s dropout statistics
“baloney.”  Statistical analysis revealed that the black-white differential failed
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to narrow, despite generous fiscal and human-resources allocations. Referring
to alleged benefits of reforms at Austin High School, Linda McNeil, a professor
of education at Houston’s Rice University, comments, “[I]t’s all phony; it’s just
like Enron [the defunct Texas centered energy services company that raised its
stock price by covering up losses: Enron was concerned about appearances, not
real economic results]. That pretty much describes what we [educational policy
makers] have been doing to our children in Houston.”

SPLIT VISION: BUSING AS PERCEIVED

BY SOCIAL SCIENTISTS AND PARENTS

As busing progressed, perceptual differences of academicians and parents
have increasingly bifurcated. On the one hand civil rights organizations urge
increased funding for desegregatory efforts.28   In this they are supported by
scholars who claim de facto school desegregatory academic benefits.29

Currently, parents and an increasing proportion of black scholars see things
differently.

After several decades of de facto desegregation, Tony Brown, executive
producer of The Black Journal, concluded “[T]here is a significant but silent black
majority view of busing that is virtually never heard. Because black leaders are
the only members of the black community who get media exposure, the public
hears only their perceptions of busing for integration purposes, and black
leaders are overwhelmingly in favor of busing.”30   Columnist William
Raspberry and others have also contrasted desegregatory support of scholars
and civil rights groups with parental opposition.31   In his best selling-book
Losing the Race: Self Sabotage in Black America, John McWhorter, a black
professor of linguistics at Berkeley, identifies forced busing as the most
damaging intervention ever foisted upon African Americans.32   On a broader
level, a 2003 poll by the nonprofit organization, Public Agenda, found that
eighty-two percent of African-American parents favored efforts to promote
quality education: Only eight percent wanted an educational focus on diversity
and integration.33 In some quarters within minority communities, emphasis
has shifted from a virtually exclusive focus on education to examination of self-
abusive lifestyles which occur disproportionately in black families.34

POST-BROWN RULINGS: IGNORING FACTS,
PERPETUATING EDUCATION UNPRODUCTIVITY

Despite virtually five decades of discouraging research on desegregatory
achievement effects, and constrained by the Brown conclusion that schools
alone explain ethnic differences, courts continue (as recently as 2000) to order
forcible busing of children from neighborhood schools in districts as diverse as
Duvall County, Florida; St. Lucie County, Florida; Charlotte-Mecklenburg,
North Carolina; East Baton Rouge, Louisiana; South Bend, Indiana; Seattle,
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Washington; Cherry Hill Township, New Jersey; Chicago, Illinois; and Rock
Hill, South Carolina. It should be noted that some desegregation plans have
been lifted in some areas.

INCIVILITY AND THE INCREASING IRRELEVANCE OF SOCIAL SCIENCE

Given evidence that researchers have failed to provide courts with
authentic information on desegregatory effects, that federal and state agencies
continue to finance reforms for which there is no realistic expectation of
significant success, and that parents have become progressively disillusioned
with desegregation, it is fair to ask: Why does the practice continue?  The most
credible answer lies in the failure of academia to deal with emotionally charged
racial issues. As early as the mid-1970s, Edward Thorne, editor of The Journal
of Clinical Psychology, noted:  “…an increasing number of students are being
brainwashed by extremist psychologists who go far beyond anything scientific
in their advocacy of political activities.”35    In the three decades that have
followed Thorne’s observations, American academia has become still more
politicized. To understand why, it is useful to examine the professional and
personal costs individual researchers can anticipate for honestly reporting
research findings on ethnic questions.

WILLIAM TUCKER AND THE POLITICS OF RACIAL RESEARCH:

ALLEGATIONS AND RESPONSES

Perhaps as much as any one academician, William Tucker has discouraged
open dialogue by demonizing those with whom he disagrees. A professor at
Rutgers University, Tucker has authored two books dealing with racial topics,
under the aegis of the University of Illinois Press.36, 37   Tucker primarily targets
the tax-exempt Pioneer Fund, whose president has replied to Tucker’s
charges.38   Additionally, Tucker has lodged ad hominem charges against
awardees of the Fund. In so doing, he includes Scott among a number of
“obscure [Pioneer Fund] academics lacking any major scientific achievements
and notable primarily for their contributions to a string of racist and neo-Nazi
causes.”39   Given the prevailing climate of academic intimidation, and the
societal cost of that intimidation, it is instructive to examine Tucker’s allegations
and Scott’s responses.

ALLEGATION 1:  Scott “is a former vice president of the German American
National Congress (GANC), an organization that extolled the virtues of the Third
Reich.”40

RESPONSE:  First a clarification:  Although Tucker has frequently sought to
link Pioneer Fund grantees with “neo Nazism,” a “German” is not necessarily
a “neo-Nazi.”  Some Germans were and are neo-Nazis and others are not.
Moreover, as a former GANC vice president, Scott is unaware of any evidence
that GANC “extolled the virtues of the Third Reich.”  In making this charge
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Tucker relies on Bellant,41  who cites a tertiary source, Wymar.42   But Wymar
simply describes social and cultural activities conducted within GANC.
Moreover, Bellant’s co-publishers, Political Research Associates (PRA) and
South End Press (SEP), advertise Bellant’s writings as “presenting some of the
best new research on the seamy side of the Reagan Revolution.”  Bellant’s
publishers also claim to meet “…the needs of readers who are exploring or are
already committed to the politics of radical social change and aim to discredit
‘right wing efforts to limit justice and equality.’”  Perhaps recognizing his
(1994) mischaracterization of German-Americans, which falls under the rubric
of “hate and ethnic propaganda,” Tucker makes no mention of GANC in his
2002 text.

ALLEGATION 2:  Scott “was once a gubernatorial candidate of the American
Party, another ‘Far Right’ group supported by Willis Carto.”43

RESPONSE:  The 1970 Iowa gubernatorial candidate of the American Party,
Scott has never met or corresponded with Willis Carto, whatever that might
mean. Further, the record shows that throughout the (Iowa) campaign no
ethnic topics were raised. Focus was placed on four issues: (1) the
counterproductivity of forced busing, (2) questions concerning quotas in
implementing affirmative action, (3) threats to democracy when political
candidates are “bought” through contributions of the very wealthy, and (4) the
value of restricting tobacco advertisements aimed at adolescents.

ALLEGATION 3:  Scott “scored the professional bias and ideological imbalance
of expert witnesses for the plaintiffs in the Brown (1954) case, now some thirty
years old, and claimed that desegregation had been harmful to blacks” 44

RESPONSE:  Tucker fails to distinguish de jure and de facto desegregation; as
noted previously, the former is constitutional, whereas the latter is not. Quite
surprisingly, although Tucker praises Kenneth Clark, the key NAACP witness
in Brown, he describes Clark’s research as “of questionable validity” and the
social science evidence presented at Brown as “flimsy” and presented by social
scientists “who desired to align their professions with the forces of freedom.”45

Tucker also acknowledges that of the various NAACP witnesses offering
opinions in Brown, only Clark presented any empirical data and, further, that
Clark withheld data from which, in Tucker’s words “…one could legitimately
conclude that integration had produced more damage than segregation
had.”46    Additionally, Tucker characterizes as irrelevant the expert testimony
presented in Brown since it had nothing to do with the constitutional basis for
the decision.  Here Tucker is correct: In Brown, the Supreme Court should have
adhered to constitutional issues. If so, the high court would have enshrined de
jure but not de facto desegregation, and neighborhood schools would have
remained intact.

Within academia, errors in the Brown decision have been sanctified and
closed to questioning or the introduction of new research findings. Contrary to
the most central premise of academia, Tucker praises Clark’s call for
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“professional organizations to establish machinery which will prevent social
scientists from…offering with equal certainty contradictory testimony.” 47

Translated, this means that once courts and public institutions have been
deliberately misled, expert witnesses should not be held accountable:
Unproductive and harmful practices are codified, dissension should be
silenced.48   The NAACP has taken a similar stance, preferring to leave
untouched the transparent flimsiness of expert testimony presented in Brown.
Urging continued legal precedence based on presumed desegregatory
academic benefits, NAACP attorneys avoided a rehearing of scientific evidence
in Stell v. Savannah Chatham City Board of Education. Here NAACP strategy was
clear: Regardless of the effects on children, families, and communities, “let
sleeping dogs lie.”

ALLEGATION 4:  Scott “received Pioneer Fund grants to hold ‘anti–school
integration seminars’ around the country, an activity he conducted under a
pseudonym.”49   Here Tucker relies on Grace Lichtenstein, New York Times
journalist. In several articles, Lichtenstein sensationalized the Pioneer Fund–
sponsored seminars Scott organized under the themes “constructive
alternatives to forced busing.”50

RESPONSE: The four public seminars were held in Boston, Denver, Louisville,
and Wilmington; indicative of media collusion, the major newspapers of all
four cities assigned reporters to convey the impression that the seminars were
“anti-integration” and “racist.”  However, no reporter provided evidence that
they were “anti–school integration.” Symposia participants included
representatives of all ethnic groups, school board members, religious and civic
leaders, educators, social scientists, attorneys, and elected officials. During her
investigation, Lichtenstein never contacted Scott but instead telephoned
officials of his employer, the University of Northern Iowa (UNI). Lichtenstein
was referred to UNI grant administrator Harold Burris, an NAACP member
and forced busing advocate. Burris knew but apparently did not inform
Lichtenstein that his office had approved all four symposia. For Burris, each
application had spelled out the objectives, named all participants, and
discussed how the symposia converged on examining productive alternatives
to forced busing.

Lichtenstein’s articles emphasized that the seminars were intended to
propagandize and influence legislation. Seeking to expand her story,
Lichtenstein interviewed an IRS official and inquired whether the Pioneer
Fund’s tax-exempt status was not therefore endangered.51   Upon learning of
this not through Lichtenstein but through local “community leaders,” Scott
telephoned IRS officials who had informed Lichtenstein that her concerns were
unfounded. Responding to Scott’s questions, the IRS investigator agreed that
tax-exempt questions could be raised concerning (1) the University of Illinois,
which funded Tucker’s books; (2) The National Institute of Mental Health
Program for Training in Research on Institutional Racism at the University of
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Illinois at Urbana-Champaign, as directed by Jerry Hirsch; (3) the Institute for
the Study of Academic Racism, funded by Ferris State (Michigan) University,
directed by Barry Mehler; and (4) foundations underwriting Bellant’s attacks
on the Reagan administration and “extremists” seeking to promote “right
wing” policies.

Tucker and Lichtenstein refer to Scott’s use of a pen name in a book, The
Busing Coverup,52 which claimed busing is counterproductive. In this book,
Scott used a pen name for one simple reason: In 1975, as now, educators and
researchers were punished for questioning the merits of forced busing. Had the
book included evidence of racism, Lichtenstein’s claim would have carried
weight. However, neither Tucker nor Lichtenstein ever faulted the book’s
contents, which accurately predicted the high societal costs of forced busing or
de facto desegregation.

ALLEGATION 5:  “Barry Mehler ‘discussed the neo-Nazi associations’ of some
Pioneer Fund grantees and revealed that, ironically, Scott ‘…had been
appointed by the Reagan administration to a state Advisory Commission on
Civil Rights of the U.S. Commission of Civil Rights (USCCR).’”53

RESPONSE:  Tucker’s reliance on Mehler for information reveals a curious
linkage of collaborative distortion which has been translated into seemingly
responsible social science.54   Scott’s appointment as Iowa Chair of the USCCR
stemmed from President Reagan’s commitment to “color blind” USCCR
policies. There was a secondary issue: widespread public and administrative
concern over faulty USCCR assessments on such issues as affirmative action,
racial quotas, and forced busing. The Reagan administration replaced USCCR
administrators in an effort to raise credibility of USCCR reports. Following
orchestrated media attacks on “conservatives” and white males who had been
appointed state chairs, Scott and other state chairs resigned, despite high praise
and commendation from the (Reagan appointed) director.55

ALLEGATION 6:  “Scott threatened a Delaware newspaper with ‘legal action’
if revelation of his identity jeopardized his $2 million of federal grants; it turned
out he did not have any....”56

RESPONSE:  Tucker’s claim here rests on a series of articles by Peter Leo, a
Wilmington Daily News reporter, who, like Lichtenstein, made no effort to
clarify issues by talking directly with Scott. Scott did ask Leo to clarify facts for
his readers, but no “legal action” was contemplated. Moreover, seeking to
discredit Wilmington seminar participants, Leo informed his readers that Scott
falsely claimed having personally received $2 million in federal grants for the
federal project Home Start.57, 58    Finding no evidence that Scott claimed to have
personally received any Home Start funds, and assuming that Scott’s employer
was the recipient, Leo called UNI administrators and, like Lichtenstein, was
referred to Harold Burris. Burris informed Leo that Scott “had not received a
dime.”  Leo conveyed this colorful phrase to his readers, adding that university
officials were “aghast” at Scott’s claims. After reading Leo’s report, Scott
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unsuccessfully attempted to talk with Burris. However, James Martin, UNI
provost, disavowed any claim that he was “aghast” at Scott’s references to his
role in the Home Start project.

Eventually Leo learned that the USDE had awarded Home Start funding not
to UNI but to the Waterloo Community Schools. Leo telephoned Steven Holbrook,
who headed the school district’s research projects. Allied with “community
leaders” who favored busing, Holbrook informed Leo that Scott’s involvement in
Home Start was “minimal.”  Nonetheless, Waterloo School Superintendent
George Diestelmeier and members of the Waterloo School Board affirmed that
Scott had initiated Home Start, was primarily responsible for preparing grant
proposals, served as primary project investigator and trainer of project personnel,
and as Home Start representative traveled to over a dozen states to share
information concerning the program with other educators, under the auspices of
the Home Start Project and the USDE Diffusion Network.

Continuing his investigation, Leo contacted other UNI officials and reported
that “Dr. Len Froyen, head of the writer’s university department, said that Scott
had frequently claimed credit for grants received by other departments and
individuals….” Upon learning of Leo’s published statements, Froyen informed
Scott as well as UNI Provost James Martin, Dean Howard Knutson, and Harold
Burris. “I emphatically deny having made this statement…his [Leo’s] remarks are
a generous bit of conjecture.  I made no such statement.”59

ALLEGATION 7:  Almost all of Scott’s articles pursued the argument that
blacks fail to improve under school integration “…because of their genetic
shortcomings.”60

RESPONSE:  Contrary to Tucker’s statement, Scott has published in numerous
journals and on a variety of educational and psychological issues. A
psychologist, Scott acknowledges little formal training in genetics, and
therefore has never attributed the black-white achievement gap to genetic
factors. However, he has studied the incidence of adverse prenatal and
perinatal influences experienced by children of various races and social classes
and concluded that prenatal and perinatal issues, as well as other biophysical
factors, explain ethnic academic differentials.

ALLEGATION 8:  “With or without busing he [Scott] did not seem to find the thought
of Blacks and Whites attending the same school to be a pleasant prospect.”61

RESPONSE:  This statement, sufficiently inflammatory to fan a riot on some
campuses, deserves no response.

ALLEGATION 9:  “Scott also reviewed Wilmot Robertson’s The Dispossessed
Majority for the Liberty Lobby newspaper, recommending the book as a ‘family
must’ for its ‘bright clear light’ and ‘richly documented argument,’ especially the
author’s description of the ‘noble…attempt to restrain the forces of hate…after
World War II’: the prosecution (Tucker’s italics) in the trials of Nazi war criminals,”
and “defended the rights of George Lincoln Rockwell, American Nazi Party
founder.”62
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RESPONSE:  As Tucker surely knows, no review endorses all ideas expressed
in either a controversial or noncontroversial book. The purpose is to highlight
main ideas, synthesize, and summarize. Further, Tucker either did not read the
review in question or ignored the content.63   Published sometime during the
1970s, the review includes the statement “…the aim [of the book] is not to build
a case for any super race but to appreciate that from which we came.”
Throughout, the review focused on two central issues: the value of individuals
of all races of appreciating their heritage, and the divisive impact of quotas and
affirmative action.

Tucker’s reference to Scott’s objection to the Nuremberg trials is perplexing.
Others who opposed those trials include President John F. Kennedy, U.S.
Senator Robert Taft, Harlan Fiske Stone, and U.S. Supreme Justice William O.
Douglas.64   Further, and separately, Scott did not defend Rockwell’s position but
argued that it was academically feasible for Rockwell to speak at a student
forum as part of the “Controversial Speakers Program.”  Of the numerous
speakers who presented papers on a wide variety of topics, some would have
drawn Tucker’s high praise.

ALLEGATION 10:  Scott has made “…the absurd charge that Kenneth B. Clark,
the respected psychologist who had testified for plaintiffs in Brown, had urged
the use of ‘drugs and the electrical stimulation of certain brain areas’ to alter the
thinking of any researchers opposed to his social objectives and that the
American Psychological Association (APA) supported this proposal…”65

RESPONSE: First, an observation:  Although Tucker acknowledges that Clark
knowingly provided the Supreme Court with false information, he describes
Clark as “respected.”  Further, Scott did not claim that APA formally and as
an organization approved Clark’s proposal. Rather, he stated that “APA
publications approvingly published letters supporting implementation of
psychotechnology for erring educational researchers.”  In fact, the American
Psychologist, official publication of the APA, not only published such letters but
featured Clark’s entire proposal.66

In his 1971 APA presidential address, Clark refers to his role in Brown
(1954) as “…motivated by a desire to influence the decisions of those with
power to facilitate, block or determine the rate of desired social change.”
Clark describes his efforts to advance “remedies for the persistent social
insensitivities and resulting pathologies which robbed human beings of
self-esteem, reinforced negative self-images and destroyed the changes of
personal and social effectiveness…”   Subsequently, Clark refers to “the
controlling and inhibiting fact that those human beings with power are
deeply unwilling or unable to share even a modicum of real power with
those who have been powerless” [and]…”reflect the inability of the
decision makers and the society as a whole to change the set of perceiving
and treating the poor and dark skin minorities as justifiably rejected
inferior human beings.”
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Moving into treatment, Clark asserts that “…man can no longer afford the
luxuries of a leisurely trial and error, trivia dominated approach to the
behavioral sciences...the redirecting of power away from the absurd, the self-
defeating can be and now must be seen as a responsibility and goal of science
and psychotechnology… Already there are many provocative and suggestive
findings from neurophysiological, biochemical, psychopharmacological and
psychological research. The work on the effect of direct stimulation on certain
areas of the brain suggest that we might be on the threshold of that type of
scientific biochemical intervention which could stabilize and make dominant
the moral and ethical propensities of man and subordinates, if not eliminate, his
negative and primitive behavioral tendencies.”

Continuing, Clark states, “It is a fact that a few men in leadership positions
in the industrialized nations of the world now have the power to determine
among themselves…the survival or extinction of human civilization…such
controlling leaders should be willing to…accept and use the earliest forms of
psychotechnological, biochemical interventions which would assure their
positive use of power and reduce or block the possibility of their using power
destructively.”  Clark also charges social scientists who disagree with him on
racial issues as “…indistinguishable from active agents of injustice and with
infecting children with hostility.”  The work of such scientists, Clark avers,
“…must be monitored scrupulously” in matters involving social policies. Such
statements, coming from the president of the APA, cast a chilling effect on any
researcher aspiring to gain tenure and promotion within contemporary
academia. 67

ALLEGATION 11:  “In 1998, …Scott was still attempting to organize a debate
at professional conferences over the validity of the Brown evidence.”68

RESPONSE:  In 1998, given the damaging societal effects of mandated school
desegregation, Scott once invited Tucker to debate, at a professional conference
of his choice, whether Scott’s research is characterized by prevarication,
racism, neo-Nazism, white supremacism, and indifference to the poor and
minority. Tucker declined. Instead of openly defending allegations, and again
supported by a tax-supported university press, Tucker preferred to write a
second treatise on “racism” and “racists” within academia.

BROWN: THE CONTINUING LEGACY

Virtually five decades after Brown, those who control the educational
establishment continue to formulate and implement schooling interventions
designed to narrow or even close the black-white achievement gap. Those
efforts remain fixated on environmental and within-school variables;
ecological and biophysical variables are ignored. Along a wide educational
spectrum and at whatever cost, racial balance is to be maintained between and
within schools. Federal officials threaten school districts with discontinuance
of funds if proportions of student suspensions are not “at parity.”69
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Mainstreaming or inclusion, requiring the placement of students in classrooms
regardless of experiences or academic competencies to assure racial balance,
has become prioritized and a measure of assuring within-school racial balance,
as in special classes for mentally retarded and gifted students. Disregarding
decades of research findings, scholars argue that black high school graduates,
typically three grade levels below their white counterparts academically, can
succeed if preferentially placed in colleges and universities.70   All this is done
without regard to diversity of students’ intellectual and academic skills and
needs. Troublingly, intimidation within academia virtually prohibits forthright
dialogue: Fear has transplanted reason as the primary propellant in the
formulation of educational planning for many of the nation’s most vulnerable
students and their families.

CIVILITY AND RATIONAL DISCOURSE:

QUO VADIS, CONTEMPORARY SOCIAL SCIENCE?
In an age when the public expects objectivity and civil debate within

colleges and universities, Tucker’s writings testify to the spirit which
prevailed in academia at the time of Brown and progressively intensifies.
Researchers fear “saying it as it is,” and, as Jencks and Phillips declare,
“have chosen safer topics and hoped this problem [the black-white
achievement gap] would go away. It didn’t.”71

How then to formulate and implement authentically productive
educational reforms? Derek Bok, professor and president emeritus of
Harvard University, has advanced a proposal: “To begin with, universities
can encourage more research to discover the causes of the minority
achievement gap.”72 Now, virtually fifty years after Brown, can such
research truly begin?

Ralph Scott is the author of Education and Ethnicity: The U.S.
Experiment in School Integration (1987) and The Busing Coverup
(1976).
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Footnote: A professor at the University of Northern Iowa (UNI), Diplomate of the
American Board of Professional Psychology, Fellow of the Society for Personality
Assessment, and Medical Consultant for the U.S. Social Service Administration, Ralph
Scott was the primary investigator and project director of Home Start, one of two national
programs for the U.S. Department of Education during the 1970s. Unlike Head Start,
which at the time provided minority and majority children with enrichment activities
outside the home, Home Start focused on parents as children’s primary teachers.
Intervention included consideration of biophysical factors and ecological forces in
shaping children’s development. Presenting evidence concerning the complexity of
human learning and development, Scott testified on desegregatory issues in local, state,
and federal courts, and twice before subcommittees of the United States Senate. Under the
Reagan administration, he also served as chair of the desegregation team of the National
Institute of Education (NIE), research arm of the U.S. Department of Education (USDE).


